
 

“Instruction must be 
developmentally appropriate!” This, 
or some variation thereof, is 
something we use and hear 
frequently in education. However, if 
you ask someone to define what 
“developmentally appropriate” 
means, few can articulate a clear 
response or envision what it actually 
looks like in practice. The National 
Association for the Education of 
Young Children (NAEYC) defines 
developmentally appropriate practice 
(DAP) as meeting students where 
they are and helping them to meet 
challenging but achievable learning 
goals (Copple, Bredekamp, Koralek, & 
Charner, 2013). Copple et al. (2013) 
suggest that effective 
implementation of DAP requires 
three things: 
 Knowing about child 

development and learning 
 Knowing what is individually 

appropriate 
 Knowing what is culturally 

important. 
Let’s break each of these down in 
more detail. 

Knowing about child development 
and learning means that educators 
are well versed in what is typical for 

the age of the students with whom they 
work. In other words, based on the 
chronological age of students, the skills 
that are typically exhibited and 
developed during this time period. It is 
essential that this information is based on 
research and validated tools, not just on 
what we think students should know. In 
addition, it is important not only to be 
aware of the discrete skills that are 
typically demonstrated within a given age 
range, but also to be familiar with what 
the research says 
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about how children learn. For 
example, the evidence is clear that, for 
younger learners, long teacher-
directed activities that require 
students to sit and listen quietly do 
not take into account the typical 
attention span for that age group.  As 
a result, this approach is ineffective 
and may create additional difficulties 
when students exhibit “problematic” 
behaviors because they are not able to 
attend for such long periods (Copple et 
al., 2013). So, it is equally important 
for educators to consider what and 
how to teach, based on students’ ages. 

While it is certainly important to 
know what skills are typical given a 
student’s chronological age, it is 
essential that educators also recognize 
that all students develop uniquely.  
Our students, like all of us, are 
complex individuals who may 
demonstrate above-age level skills in 
some areas while presenting with 
below-age level skills in others. The 
only way an educator can truly meet a 
student where s/he is and set 
appropriate goals is to know exactly 
what the student’s strengths and 
needs are. It is very possible that in 
the same Kindergarten class, one 

student may be reading short books 
independently while another is still 
learning to recognize letters. DAP 
means the teacher must differentiate 
instruction to support both of these 
children in achieving challenging 
goals, rather than insisting on a 
uniform approach.  

Finally, we must not forget the 
importance of knowing what is 
culturally important for students. We 
never want to make assumptions 
about a student based on their race, 
ethnicity or socio-economic status. 
Instead, we must make an effort to 
get to know students’ families and 
learn about their values, expectations, 
and the factors that shape their lives 
at home and in their communities. 
This background information helps us 
provide meaningful, relevant, and 
respectful learning experiences for 
each child and family. 

 Copple and Bredekamp (2006) use 
the analogy of shopping to illustrate 
how one might successfully take into 
account these three areas. Let’s say 
you are taking your 14 year old niece 
shopping for some back-to-school 
clothes for her first year of high 
school. Taking age as a starting point, 
you would likely take her to the 

Juniors’ department. That would be 
considering age appropriateness. 
However, you are also aware that 
your niece is tall for her age, so you 
might guide her to selecting the 
“tall” sizes of jeans. In addition, you 
are probably aware of particular 
colors and styles she likes and does 
not like and will seek out items to 
suit her taste. That would be 
considering individual 
appropriateness. Finally, knowing 
that modesty is important to her 
family, you might guide her away 
from crop tops and mini-skirts. This 
would be considering social and 
cultural contexts. This rather simple 
activity, which we all would do 
without giving it much thought, is 
very similar to how we have to look 
at the instructional activities we 
design for our students.  

When we hear “developmentally 
appropriate”, chronological age is 
often the first thing that comes to 
mind. However, to truly use DAP 
effectively, we cannot forget the 
importance of considering how 
children learn, what is individually 
appropriate for that child, and what 
is relevant given their culture. When 

The National Association for the Education of Young Children (NAEYC) has 

many resources to help you learn more about Developmentally Appropriate 

Practices. 

Check out their DAP Introduction for resources for different student age groups, suggested 

teaching strategies, and Frequently Asked Questions: https://www.naeyc.org/resources/topics/

dap   

Do you want to collaborate with your students’ family members about appropriate activities for 

their children?  You can find their tips for explaining DAP to families here: https://

www.naeyc.org/resources/pubs/tyc/dec2016/explaining-developmentally-appropriate-practice 

School Tools:  DAP Resources! 
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Come Learn with us at our upcoming 

Regional Trainings 
Community Events 

 

PNW BOCES 
www.pnwboces.org/catalog 

 Lindamood-Bell: Seeing Stars®, 
11/7 & 11/8 

 Assistive Technology Forum, 11/27 
 

Rockland BOCES 
www.rocklandboces.org 

 Transition Workshop Series: ACCES-
VR (Adult Career and Continuing 
Education Services-Vocational 
Rehabilitation), 11/14 
dkitz@rboces.org  

 Designing Computer Based 
Assessments, 11/28 

 Restorative Discipline: Strengthen 
Students’ Learning and Improve 
Their Behavior, 11/28 

 

SW BOCES 
www.swboces.org 

 Co-Teaching: Two Heads are Better 
Than One to Meet the Needs of 
Diverse Learners, 11/1 

 Removing the Blindfold: How to 
Use Classroom Data to Set Goals 
and Monitor Student Progress, 
11/7 

 Specially Designed Instruction, K-5, 
11/15 OR 6-12, 11/30 

 Understanding Autism Spectrum 
Disorder (ASD): Moving Beyond the 
Surface Behaviors, 11/20 

 

Westchester Institute for 
Human Development 

https://www.wihd.org/events 

 Introducing the Community 
Support Network at WIHD, 11/8 

 New Special Education Regulations 
and Updates, 11/30 

 

Nathan Kline Institute for  
Psychiatric Research 
https://www.rfmh.org 

 Brain Health: Depression and OCD, 
11/5, depression@nki.rfmh.org  
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Individualized Educational  
Planning & the CSE Process 

November 
 *BY INVITATION ONLY* Student  

Directed IEPs—Alumni Review, 11/5 
January 
 New CSE/CPSE Chairperson Training  

(3-Day), 1/16, 1/25 & 1/30 *Wait List* 
 Improving IEP Development (2-Day), 

1/31 & 2/6 
 

Instructional Practices 
November 
 Explicit Direct Instruction: The Key to  
    Effective Lessons (2-Day), 11/13 & 

11/20 
 Testing Accommodations, 11/20 *Wait 

List* 
 

Behavior & Discipline Supports 
November 
 PBIS Coaches’ Forum (3-Day), 11/8, 

1/25 & 3/12*Wait List* 
 Team Implementation Guidance, 11/9 
December 
 PBIS Essential Elements: Tier 1  

Supports, 12/11 
 Team Implementation Guidance, 12/13 
January 
 PBIS Booster: Data-Based Decision     

Making (2-Day), 1/9 & 2/28 
 FBA-BIP: Tier 3 Behavioral Interventions 

(3-Day), 1/15, 2/5 & 3/7*Wait List* 
 Team Implementation Guidance, 1/16 
 

Leadership 
November 
 What Principals Need to Know, 11/13 
December 
 CSE Roundtable, 12/3*Wait List* 
 CPSE Colloquium, 12/17 

3 

View the RSE-TASC Training Calendar and Register at  
rsetasc.pnwboces.org/events/ 

Transition Systems 
November 
 WE-CAN (Westchester Educators and  

Community Agencies Network), 11/1 
 CDOS Commencement Credential: 

Overview, 11/1 
 CDOS Commencement Credential:  

Implementing Program Options, 
11/1 

 Middle School Special Educators: 
Transition Planning and Beyond, 
11/5 *Wait List* 

 Putnam County Transition  
Consortium, 11/8 

 Transition Planning for English  
Language Learners who have IEPs, 
11/27 

 Transition Specialist Network, 11/30 
December 
 WE-CAN (Westchester Educators and  

Community Agencies Network), 12/6 
 The Forum: Adult Agencies that 

Serve Individuals with Multiple  
Disabilities, 12/10 

 Diploma & Credential Options for  
     Students with Disabilities, 12/12 
 Putnam County Transition  

Consortium, 12/13 
 Early Bird Special: Superintendent’s 

Determination for a Local Diploma, 
12/19 

January 
 WE-CAN (Westchester Educators and  

Community Agencies Network), 1/3 
 Putnam County Transition  

Consortium, 1/10 
 Transition Specialist Network, 1/15 
 Diploma and Credential Options for 

Students with Disabilities, 1/28 

http://www.pnwboces.org/catalog
http://www.rocklandboces.org
mailto:dkitz@rboces.org
http://www.swboces.org
https://www.wihd.org/events
https://www.rfmh.org
mailto:depression@nki.rfmh.org
rsetasc.pnwboces.org/events/
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RSE-TASC Staff 
914-248-2289 
rsetasc@pnwboces.org 
www.pnwboces.org/rse-tasc 
 

Patti Slobogin, Director 

Leslie Zedlovich, Junior 
Administrative Assistant 

Felecia Morris, Senior Office 
Assistant 

Megan King, Office Assistant 

 

REGIONAL TRAINERS: 
Kit Casey, Transition Specialist 

Sara Fienup, Behavior Specialist 

Dale Langley, Behavior Specialist 

Erin Leskovic, Preschool Behavior 
Specialist 

Ann Narcisse, Regional Special 
Education Trainer 

Stephanie Wozniak, Transition 
Specialist 

Tasha Wright, Regional Special 
Education Trainer 

 

SPECIAL EDUCATION  
SCHOOL IMPROVEMENT  
SPECIALISTS (SESIS): 
Randy Ascher, Yonkers Public 
Schools 

John Boniello, Putnam Northern 
Westchester BOCES 

Denise Jaffe, Southern 
Westchester BOCES 

John McCabe, Special Act and 
Approved Private Schools 

Donise Robinson, Southern 
Westchester BOCES 

Nicole Scariano, Rockland BOCES 

Our Bright Spot this month comes from Trinity Elementary school in 

New Rochelle, where administrators and staff are working to implement 

the Positive Behavioral Interventions and Supports (PBIS) framework 

with fidelity.  Look at the positive impacts they have achieved! 

 

What were students able to achieve?   

Office discipline referrals during the first two months of this school year 

have decreased by over 50% since the same two months last year, from 

190 to 89. Students are engaging in appropriate behaviors and are not 

losing opportunities to socialize and interact positively, especially 

during recess. 

 

What practices or systems made this possible?   

The principal and PBIS team identified recess as a source of frequent 

behavioral incidents and office referrals.  They changed a number of 

practices and systems that resulted in significant improvement: 

 Instead of having all students in a grade go to recess together, 

students are grouped by class for recess. 

 Instead of having all monitors supervise all recess areas, each class 

now has an assigned monitor . 

 Each day, each class has a designated play area and play 

equipment. 

 The principal is training all monitors in active supervision practices.  

 

What can we learn from this? 

One of the critical components of the PBIS framework is on-going 

collection and analysis of data across school settings.  When this is done 

well and consistently, specific changes in practices and systems can be 

tried and tested to identify and sustain improved student outcomes. 

BRIGHT SPOTS! 

we incorporate all of this into our instruction, we can truly help our students 
achieve challenging goals.  
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