
     A few months ago, I was reading the 
book Effective Early Childhood 
Professional Development (Howes, Hamre 
& Pianta, 2012) and came across 
information that was so obvious but 
profound that it has shaped my practice 
ever since. It was something I already 
knew, but simply had not explicitly talked 
about or previously named. According to 
research summarized by the authors, 
“teachers’ feelings of low self-efficacy ... 
were significant predictors of conflict with 
children…[and teacher] higher levels of 
personal stressors were associated with 
substantially lower levels of classroom 
behavioral management” (116-121). In 
other words, conflict with students is not 
just related to student behavior but is 
highly correlated with the teacher’s 
emotional state.  
     We tend to view challenging behaviors 
as a problem with the student, this 
suggests that our emotional state, or 
“emotional dysregulation” as the authors 
refer to it, impacts our perceptions of 
student behavior and our likelihood of 
engaging in conflict with students. 
Research indicates that there are 
substantial discrepancies in the ways that 
teachers, parents, and independent 
observers rate children’s disruptive 
behaviors (Howes, Hamre & Pianta, 2012) 
suggesting that the identification of a 
behavior as a problem behavior, while 
seemingly objective, is actually heavily 
influenced by perception. 
     Furthermore, for many teachers, 
responding to students’ challenging 
behaviors is emotionally intense. 
According to the authors, those teachers 
with low self-efficacy (i.e., who report 
feeling overwhelmed, feeling a lack of 
control, and feeling uncertain about how 

to make “on-the-spot” decisions) are less 
likely to be able to remember a positive 
strategy for responding to problem 
behavior and, most concerning, less likely 
to pay attention to and reinforce positive 
and compliant behaviors by other children! 
As Howes, Hamre and Pianta (2012) put it, 
adults who are experiencing unease or 
dissatisfaction “have difficulty disengaging 
their attention from emotionally negative 
cues and re-orienting their attention to 
positive cues in the environment…” (pg. 
118).  
     Seeing this spelled out in black and 
white made it clear that an adult’s 
emotional state impacts the ability to 
recognize challenging behaviors accurately 
and interact with students’ positively.  So 
what does this mean in the context of the 
classroom?  Here are some things I’ve 
been thinking about. 
     First, we need to remember that 
challenging behaviors occur within the 
context of the environment. Rather than 
seeing problem behaviors as just the 
student’s problem, we need to recognize 
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that factors such as our emotional state 
and the culture and climate of the 
school contribute to the occurrence of 
the problem behavior and to our 
perception of the behavior. Reflecting 
on our practices and the environment 
can help us to develop more effective 
and comprehensive solutions that will 
benefit the student as well as the class  
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School-Wide Systems 
Transition 

March 

 Transition Planning Tools and 
Resources, 3/7 

 Student Directed IEPS (By 
Invitation Only), 3/9 

 The Forum: Tools and 
Resources, 3/15 

 Promoting Self-Determination 
for the Transitioning Student, 

3/29 

April 

 CAN*DO Consortium—Career 
Exploration for Students, 4/18 

 Transition Assessment and 
Planning for Students who have 

Multiple Disabilities, 4/26 

 

Behavior & Discipline 

Supports 
March 

 PBIS Coaches’ Forum, 3/2 
*WAIT LIST* 

 PBIS Booster: Social/Behavior 
Lesson Plans, 3/17 

 Function-Based Thinking: 
Making Sense of Challenging 

Behaviors, 3/29 or 3/30 

 PBIS Forum for Administrators, 
3/30 

 PBIS Booster: Data Tools, 3/31 
April 

 Developing and Monitoring 
Social and Behavioral Goals for 

Preschoolers, 4/19 

 PBIS Coaches’ Forum for Special 
Topics, 4/25 

May 

 PBIS Booster: Data-Based 
Decision Making, 5/3 

 PBIS Regional Forum—Restorative 
Relationships with Students Who 

Display Challenging Behavior, 

5/17 

 PBIS Coaches’ Forum, 5/24 
 

 

Individualized Educational 

Planning and the CSE Process 
March 

 Development and Measurement 
of Effective IEP Goals (2-Day 

workshop), 3/2 and 3/31 *WAIT 

LIST* 

 IEPs for English Language 
Learners, 3/15 

April 

 Testing Accommodations, 4/18 
May 

 New CPSE/CSE Chairperson 
Training (3-Day workshop), 5/2, 

5/9 and 5/16 *WAIT LIST* 

 

 

Leadership 
April 

 CSE Roundtable, 4/20 
May 

 Special Education for Principals, 
5/17 

 

To Register for our Regional Workshops 
Please go to www.pnwboces.org/catalog to register online.   Click on the down arrow next to 

the box that says “Click one or more options…”, then select RSE-TASC and click 

“Search”.  Scroll down the webpage until you see the workshop in which you are interested 

and then click on its name to see details and enroll. 
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Instructional Practices 
March 

 Improving the Sentence: 
Research Based Writing 

Strategies for Struggling 

Students, 3/1 *WAIT LIST* 

 Explicit Direct Instruction: 
Study Hall, 3/8 

 Explicit Direct Instruction: 
Study Hall, 3/15 

 Improving the Sentence: 
Research-Based Writing 

Strategies for Struggling 

Students, 3/29 

 Special Education 101 for ENL 
Teachers, 3/31 

April 

 Explicit Direct Instruction: 
Study Hall, 4/18 

 Understanding Cultural and 
Linguistic Diversity, 4/21 

 Specially Designed 
Instruction (3-Day), 4/27, 

5/11, and 5/18 

May 

 Literacy for English Language 
Learners: What’s Different?, 

5/4 

 Literacy for English Language 
Learners: What’s Different?, 

5/20 

http://www.pnwboces.org/catalog


 Transition Workshop Series: ACCES-
VR: Adult Career and Continuing 
Education Services—Vocational 
Rehabilitation; 3/9/16, Rockland 
BOCES and Rockland Transition 
Consortium, dkitz@rboces.org 

 Integrated Co-Teaching for English 
Language Learners at Orange-Ulster 
BOCES, 3/9/16 OR 3/30/16, HVRBE-
RN, www.swboces.org/support.cfm 

 Digital and Visual Learning in the 
ELL Classroom; begins 3/14/16, The 
Hudson River Teacher Center at 
PNW BOCES, www.pnwboces.org/
catalog 

 Ready, Set, Go To College!; 3/14/16, 
HVSEPC and WIHD, www.wihd.org or 
fbomba@acsdny.org 

 Creating a Culturally Responsive 
Learning Environment for Your 
School—What, Why and How; 
3/14/16, Rockland BOCES, 
www.rocklandboces.org 

 Co-Teaching Beyond the Basics—
Advanced; begins 3/17/16, 
Rockland BOCES, 
www.rocklandboces.org 
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Community Events 

and school as a whole.  
     Second, we need to ensure that 
teachers are supported and receive 
ongoing meaningful and relevant training 
and coaching, so that they feel confident 
in their ability to manage a classroom and 
respond to behaviors that may be 

perceived as difficult. According to Fox, 
Dunlap, Hemmeter, Joseph and Strain 
(2003), “many early educators report 
feeling ill-equipped to meet the needs of 
children with challenging behaviors” (48). 
However, when teachers develop a 
strong sense of self-efficacy, they will 
come to view difficult behaviors as 

welcome challenges where they can use 
some of the tools in their toolbox to 
help students learn new skills.  
     Finally, we need to consider how we 
can manage our emotional reactions to 
problem behaviors effectively. One 
strategy is to try “reframing” the 
challenging behavior. 

(cont. from pg. 1) 
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 CPSE/CSE Parent Member Training; 
3/21/16, HVSEPC and WIHD, 
www.wihd.org or lbencosme@wihd.org 

 NYS Education Department (NYSED) 
Regents Policy Updates; 3/23/16, 
HVSEPC and WIHD, www.wihd.org or 
lbencosme@wihd.org 

 Addressing Disproportionate 
Suspension Rates: Cultural 
Responsiveness and Alternatives to 
Suspension; TAC-D at NYU, https://
steinhardt.nyu.edu/metrocenter/
center/technical_assistance/program/
disproportionality/events 
Alternatives to Suspension, 3/25/16 
Taking Action to Support our Students 
5/3/16 

 College Steps Information Session; 
3/29/16, College Steps and Westchester 
Community College, 
www.collegesteps.org or 
rachael@collegesteps.org 

 Research-Based Practices for Increasing 
Attention and Motivation in Students 
with ASD; 4/1/16, NYSRCASD, http://
www.albany.edu/autism/pdps.php 

 AHA’s Spring Conference: Issues in 
Independent Living for Adolescents 
& Adults on the Autism Spectrum; 
4/2/16, Adelphi University, 
www.ahany.org/events/aha-
conferences/ 

 Preparing for the Transition to 
College, 4/12/16, HVSEPC and 
WIHD, www.wihd.org or 
jhawke@wihd.org 

 Resource and Transition Fair; 
4/15/16, Rockland BOCES and the 
Rockland Transition Consortium, 
dkitz@rboces.org 

 NYSABE 2016 Conference—
Changing Policies, New Directions: 
Bilingual Education Paving the Way 
to Every Student’s Success; 
5/21/16, NYC, www.nysabe.net 

 

School Tool: Supportive Learning Environments   
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      The Center on the Social and Emotional 
Foundations for Early Learning (CSEFEL) 
has valuable free resources, including the 
Preschool Training Modules, which include 
presentations, handouts and videos at http://
csefel.vanderbilt.edu/resources/
training_preschool.html . Check out the 
Module 1 activities, which include one 
focused on reframing challenging behaviors 
(Handout 1.4), and an article (Handout 1.5) 
on creating supportive  environments and  

positive, nurturing relationships with young 
learners. 
             For those working with school-age 
students, check out this resource from 
Positive Behavior Intervention and 
Supports (PBIS) Missouri, which focuses 
on teaching expected behavior and 
includes sample lesson plans and a 
student activity:  http://pbismissouri.org/wp
-content/uploads/2015/05/Tier-1_Ch.-4-
2015.pdf 

Check these 
out! 
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When we reframe problem behaviors, we 
look at why the behavior might be 
occurring, instead of focusing on what the 
behavior looks like or the frustration we 
are experiencing (CSEFEL, 2013). For 
example, instead of thinking “his 
aggressive behavior is driving me crazy and 
I know he does it just to get under my 
skin”, we think, “I wonder if he’s pushing 
the other kids because they are too close 
to him and he doesn’t know how to ask for 
more space.” Thinking about behavior 
from the student’s perspective helps to de-
personalize the situation and lead to a 
solution, like teaching the student how to 
ask for more space appropriately, rather 
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than engaging in conflict with the 
student.  
     Give this a try the next time you 
encounter a challenging behavior at 
home or in the classroom. See if you can 
take a step back and restate what is 
happening in a way that makes the 
behavior less threatening and more 
manageable. It takes practice to develop 
this habit of thinking and it won’t 
happen overnight.  When we are able to 
manage our emotions and respond 
calmly and effectively instead of reacting 
(or over-reacting), and when we believe 
that we can turn challenging behaviors 
into teachable moments, it leads to a 

more positive learning environment for 
our students and a more pleasant 
teaching environment for ourselves. 
Practice makes perfect, so don’t give up! 
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Bright Spot! 
Our Bright Spot this month comes from staff at the School for Adaptive & Integrated Learning (SAIL) at Ferncliff Manor, a residential 

program for students with severe disabilities. 
                                                   What student outcome was achieved? 
                                                                             Teachers are seeing an increase in their students’ attention to task and independent  
                                                                              completion of work.  Christina Green and Sosamma Mathews say students are completing  
                                                                                 learning tasks independently for the first time without asking for adult assistance.   
                                                                                   Shannon Brissing saw a marked increase in a student’s functional vocabulary and an   
                                                                                      increased ability to attend to and complete tasks. 
                                                                                    What instructional practice or systemic change supported this student success? 
                                                                                           Staff at SAIL are exploring the PBIS framework as a way to support students’  
                                                                                            learning and social growth.  Starting with a focus on positive reinforcement and  
                                                                                               acknowledgements.  Kelly-Marie Burton, psychologist, describes some of the  
                                                                                              practices being tried - “positive reinforcement and a point system to acknowledge 
                                                                                               and reinforce participation in class assignments, use of adaptive technology,  
                                                                                              and communication with others in and outside of class.”  Shannon describes  
                                                                                            combining visual supports with praise and positive reinforcement while Christina  
                                                                                      points out the importance of building student confidence and self-efficacy by explicitly  
                                                                                     telling them they have the skills and knowledge needed to complete the work.                                                            
                                                                                           What can we learn from this? 
                                                                                            Research and practice shows that explicitly and positively acknowledging students  
                                                                                   for both effort and outcomes results in increases in motivation and performance!  


