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1. Lack of administrative direction and 
leadership about the proposed change 

2. Skepticism that the intervention is 
needed 

3. Hopelessness about change in general 
4. Philosophical differences 
5. Feelings of disenfranchisement 
 Lohrmann et. al suggest that each of these 

(cont. on pg. 3) 

      What I did not know at the time was 
her context.  Her reaction was a natural 
response to the ever-changing system 
in which she found herself. I recently 
found the following quote which helped 
put things into perspective: “Resistance 
is any force that slows or stops 
movement. It is not a negative force, 
nor are there ‘resistors’ out there just 
waiting to ruin our otherwise perfect 
intervention. People resist in response 
to something” (Maurer, 2010).   

     As with any behavior, resistance has 
a function. It serves a purpose. When 
dealing with staff who are “resistant” to 
our efforts, our responsibility as leaders 
of change is twofold: first determine 
the underlying cause, then create a 
plan to meet them where they are 
currently.  

     According to Lohrmann, Forman, 
Martin & Palmieri (2008), the five most 
common sources of staff resistance in 
schools are the following:  
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      A few weeks into my new position as 
the Positive Behavioral Intervention and 
Support (PBIS) coach for my school 
team, I enthusiastically explained to a 
veteran staff member how we were 
implementing a new framework to 
address student behavior that would 
lead to a safer, more positive school 
climate through teaching and 
reinforcing all students for appropriate 
behaviors. I knew it was going to be a 
fantastic change for the school and was 
sure she would share my enthusiasm 
and confidence. But her eyes narrowed 
and tone sharpened as she said, “Dale, 
you’re new here so you don’t 
understand. This will never work. I’ve 
been here for 10 years and I’m telling 
you this thing will be gone in 3 months.” 
Her certainty about the framework’s 
demise matched mine about its success. 
How could she be this pessimistic, I 
wondered? Why was she so resistant to 
something that would be so beneficial?  

 Resistance to Change? Meet Them Where They Are 
By Dale Langley, Behavior Specialist 
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To Register for our Regional Workshops 
Please go to www.pnwboces.org/catalog to register online.   Click on the 

down arrow next to the box that says “Click one or more options…”, then 

select RSE-TASC and click “Search”.  Scroll down the webpage until you 

see the workshop in which you are interested and then click on its name 

to see details and enroll. 

Lower Hudson RSE-TASC Regional Trainings 
 

 

What Works for Students with Disabilities  
 

Mark Your Calendar 
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 Research-Based Comprehension 
Strategies for Struggling Students: 

6/1 *Wait List* 

 Research-Based Comprehension 
Strategies for Struggling Students: 

6/17 

Behavior & Discipline Supports 

Instructional Interventions 

School-Wide Systems 

Transition Planning  

The IEP & CSE Process 

BOCES, www.swboces.org/
support.cfm 

 Skills Training for Emotional 
Problem Solving for Adolescents 
(STEPS-A), 6/3—6/5, Putnam 
Northern Westchester BOCES, 
www.pnwboces.org/catalog 

 Certification in the Needs of 
Students with Autism, 6/3, 
Putnam Northern Westchester 
BOCES, www.pnwboces.org/
catalog 

 Teaching Assistants Only: 
Ramping Up Vocabulary in the 
ELA/Math Common Core 
Classroom, 6/3, Southern 
Westchester BOCES, 
www.swboces.org/support.cfm 

 SANYS Hudson Valley Region 
Self-Advocacy Conference; 

6/9/15, Palisades Mall, Nyack, 
hudsonvalley@sanys.org 

 Rockland County Teachers of 
the Deaf Forum, 6/9, 
rbnhoch@aol.com  

 Medicaid 101 Training, 6/17, 
Southern Westchester BOCES, 
www.swboces.org/support.cfm 

 Tools for Increasing Parent 
Teacher Communication, 6/25 & 
28, Putnam Northern 
Westchester BOCES, 
www.pnwboces.org/catalog 

 Wilson Level II Advanced 
Strategies for Multisensory 
Structured Language Instruction 
(Group Mastery) Workshop, 
6/29—7/1,Putnam Northern 
Westchester BOCES, 
www.pnwboces.org/catalog 

 Developing Measurable Quality 
IEP Goals: 6/3 

 Interconnected Systems:  
Bringing Together School and 

Community to Improve Outcomes 

for All Students: 6/9 

 Transition and the IEP: Indicator 
13 Self-Review: 6/10 

Community Events for May 

 Supporting Lessons Learned: 
Module 1—Grade 1: 6/1, 
Grade 2: 6/4, Grade 3: 6/5, 
Grade 4:  6/8, Grade 5:  6/10, 
Grade 6:  6/11, Southern 
Westchester BOCES, 
www.swboces.org/support.cfm 

 Wilson Reading System: WRS® 
Introductory Workshop, 6/2—
6/4, Putnam Northern 
Westchester BOCES, 
www.pnwboces.org/catalog  

 Guardianship, 6/3, ARC at 
Rockland, 845-735-5135 

 Linking Teaching, Leading and 
Learning: Administrator 
Overview, THINKING MAPS, 
6/3, Southern Westchester 

*Please register for workshops in which you are interested even if they have a wait list.  Whenever possible, we will add 

additional sessions for  registrants on the wait list. 

http://www.pnwboces.org/catalog/
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represents a unique need or function, and 
therefore requires a specific plan for 
supporting growth among staff.  Here are 
some thoughts about each. 

     Lack of administrative direction and 
leadership occurs when school 
administrators do not visibly and clearly 
communicate their support for an 
intervention by participating in activities or 
allocating time and resources. Change 
leaders need to find ways to steadily 
increase their administrator’s 
understanding of, and subsequent active 
involvement in, elements of the change. 
The key is to maintain frequent, “bite-
sized” communication, build trust, and 
anticipate the administrator’s needs when 
it comes to their role in setting schoolwide 
priorities and supporting the positive 
change effort.  

     Skepticism that the intervention is 
needed occurs when staff are either 
satisfied with the existing practices or are 
overwhelmed and confused by the various 
initiatives the school has adopted. In order 
to meet staff where they currently are, 
change leaders need to focus on building a 
case for the effort they are asking of staff. 
This includes having dialogues–not lectures
–about the direct connection between this 
change and the student outcomes  staff 
care about. It’s critical to encourage staff to 
voice their opinions and demonstrate 
listening by acknowledging their concerns.  
Share objective data with staff to identify 
real current needs and the related expected 
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benefits of the proposed change. 

     Hopelessness about change occurs 
when staff believe the problem is out of 
their control or believe that, due to the 
school’s history of failed initiatives, 
things cannot change. Change leaders 
need to tell stories with both objective 
data and personal experience that 
demonstrate change is possible and, in 
fact, already occurring. Increased buy-in 
occurs as staff begin to believe their time 
and effort is worth investing in the 
intervention. 

     Philosophical differences occur when 
staff hold specific beliefs which are 
fundamentally at odds with the research 
base for the proposed change. Change 
leaders must first work to find a common 
ground. Again, it is about meeting staff 
where they are and slowly moving them 
in the direction of both understanding 
the value of the intervention as well as 
feeling comfortable integrating the 
intervention components into their 
daily professional efforts. 

     Feelings of disenfranchisement 
occur when staff feel disconnected 
from one another, the 
administration, and/or the school’s 
mission. To address this need, 
change leaders need to focus their 
efforts on integrating people into 
the change process. Increased 
exchange of information, more 
opportunities for staff involvement 

(cont. on pg. 4) 

and ownership of aspects of the 
intervention, and regular recognition 
of the adults’ efforts and participation 
ensure staff feel they are having an 
impact in the change effort.   

     We all have likely experienced the 
challenge of getting others to “buy-
in” to our efforts towards positive 
change. Rather than personalizing the 
resistance as I did, we should strive to 
understand the reason behind it. 
Once we understand the context, we 
are better equipped to make a plan 
for progress in which we meet the 
staff where they are and patiently, 
but purposefully, support their 
growth. As staff experience this 
ongoing support, we can confidently 
anticipate greater fidelity in 
implementation and, most 
importantly, improved student 
outcomes (Rolewski, M., 2008). 

School Tool:  Johns Hopkins BEE 
http://www.bestevidence.org/  

The Johns Hopkins Best Evidence Encyclopedia (BEE) is a free web 
created by the university’s School of Education Center for Data-
Driven Reform in Education (CDDRE).   It provides summaries of the 
research support for  variety of academic and behavioral programs 
for students in grades K-12. 

      As part of their work they also examine how to engage communities successfully in implementing evidence-based 
practices.  Click here for an article from BEE entitled “Overcoming Obstacles to Adopting and Implementing Evidence-
Based Practices”:  http://www.bestevidence.org/resources/general/obstacles_brief08sep22.pdf 

http://www.bestevidence.org/
http://www.bestevidence.org/resources/general/obstacles_brief08sep22.pdf
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      And in case you’re wondering, two years 
after our initial conversation that staff 
member approached me again. “Dale, I was 
wrong. Things are so different in the school 
now! I see a change in the way the kids 
behave and the way staff act, too. This has 
been the best thing that ever happened 

Dale Langley, Behavior Specialist 
Erin Leskovic, Preschool Behavior Specialist 
Laurie Levine, Regional Special Education Trainer 
Stephanie Wozniak, Transition Specialist 
 
Special Education School Improvement Specialists (SESIS): 
Randy Ascher, Yonkers City Schools 
Andrew J. Ecker, Putnam Northern Westchester 
Denise Jaffe, Southern Westchester 
Barbara Kestenbaum, Rockland 
John McCabe, Special Act and Approved Private Schools 
Ann Narcisse, Special Act and Approved Private Schools 
Martha Trujillo-Torp, Yonkers City Schools 

RSE-TASC Staff  

Contact us at 914-248-2289 
Patti Slobogin, Coordinator 
Leslie Zedlovich, Jr. Administrative Assistant 
Pamela DiCioccio, Workshop Specialist 
Felecia Morris, Sr. Office Assistant 
 
Regional Trainers: 
John Boniello, Bilingual Special Education Specialist 
Kit Casey, Transition Specialist 
Sara Fienup, Behavior Specialist 
Jennifer Gensior, Regional Special Education Trainer 

here,” said my colleague, now an active 
PBIS team member! 
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                                     Marie is thrilled to see an increased level of engagement among the students in her Resource 

Room. While her students have always been interested in scientific articles involving mysterious natural occurrences and 

unusual animals from around the globe, they are now excited to share their work and the connections they have made to 

the text out loud.  They are talking to each other about sections of text that challenge them and analyzing what they think 

other students their age might struggle with, like multiple meaning words and unclear topics.    

      What brought this change to her Resource Room?  “The Reciprocal Teaching protocol,” says Marie, “has gotten my 

students to delve deeply into the text to come up with higher order questions to ask the group.”  The process is simple, but 

explicit instruction in both the strategy and underlying reading comprehension skills are critical for student success.  

Students learn the skills for four specific roles — Summarizer, Clarifier, Questioner and Predictor — and then rotate 

through the roles for each section of text.  Marie says students develop confidence and “are eager to try a new ‘job’ each 

time they read.”   They have learned to develop their own questions about the text as they are reading.  While Marie had 

tried reciprocal teaching in the past, the bookmarks and checklists Marie received in the training improved the process 

significantly. Going forward, Marie plans to build her students’ meta-cognitive skills by having them label the types of 

higher order questions they develop as they read.  

What can we learn from this? 

 Students thrive when they are explicitly taught, and given time to practice, self-directed comprehension strategies. 

 Students solidify learning in structured interactions with their peers. 

 Both teachers and students benefit from self-assessment checklist and prompts as they learn new processes. 

Our Bright Spot this month comes from Marie Considine, a Resource Room teacher for 

students in grades 1-5 at Lakeview Elementary School in Mahopac.  Marie recently 

attended a training on Research Based Comprehension Strategies for Struggling Students, 

by Jennifer Gensior, RSE-TASC Regional Special Education Trainer.  

Bright Spot! 

http://www.bestevidence.org/resources/general/obstacles_brief08sep22.pdf.
http://www.bestevidence.org/resources/general/obstacles_brief08sep22.pdf.

